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FOREWORD

Reang 1 a fundamental skill necessary to
function etazuvely in today's society. its .
1mportan 2 mn the ihstructional program cannot
- b demet since teading skills are so assential W
seCcess i Other aress Thosa educators who
_endeavor 10 equip students with seading skally
» are 10 be commended, for thauir task s a
ettt and challenging one

To provite gudance and assistance in thus
onoosng ventare, the Ottae of the Supenn
tendent of Public Insteuction presents 10 the
teachsrs of Nhges Indivadyanied Reading amd
You ) )
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INDIVIDUALIZING READING 1S §
NOT NECESSARILY: ’ :

‘ALIKE IN EVERY SITUATION®
‘DISCARDING THE PAST*
LESS EXPENSIVE*

*LAISSEZ-FAIRE- -
*QNE TO ONE- L . N
) ‘EASIER" . ’
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INTRODUCTION

Indivdualized reading Is not ney.' It has been
on the educational scene since the wrn of the -
csntury. Much has been writien regarding
indlvidualized reading and yet we find teachers
beginning and experienced, still feeling -
unceriain when mt:iating such o program.”,

This beoklet was designed to serve 8s an
introductinn, a reminder, a 1oference, and 3
stimufant for those who wish 1o aid boys and
girls én devaloping their reading potential as
wall as fostering 5 foy of recding.

in arder to bridge the gap between theory and
practice, this booklet atiempis to discuss the
process in chronologicat order. Each ropic is 3
single unit unto wself, however, togather they
formutate & total picture of individualized
reading from a practieal standpoint.

. Just as educators must realize that individual
differences are found in students, 30 must it be
noted that individual differences are found in
teachers. Thesefory, individualized reading
programs will vary in degree of implementiition
and structure. This bookiot {5 not intended to
be supreme but rither an ald for those who
have the vision and ¢burage | - search {or 8
better way 1o teach chisldren 1o read.
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e WHY INDIVIDUALIZE? “that grouping is omitted from individualized -
< reading but rather grouping is vsed in a fmore, .
o : flexible and efficlent manner, Groups appear

_ "The democratic soclety of today makes it * ;gf’md;ﬁggf;‘;:;ﬁ“,m}‘g if'“ﬁmf ng

» . imberstive that schoo! districts ﬂwe.oﬁ a sdvantage.

damocratic curriculum besed on the indi- individualized reading provides for both .

" vidual’s uniqueness, For centurips educatorg individual differences and tho devel
. opment of &
have discussed the individupl differences found positive salf-cancept. Through the use of

in students. These diffesences are perhaps the
various approsches ar.d materials, a sjudent
%ﬁtulmn}ggﬁ:?ttgmn foréindividualizing develops indspendence and responsibility vhen,
. ucators know and recognize given the option of choosing instructionsl

- ﬁmgzg ‘:} E{gmi&i? a_nd materials or altarnative ways of learning. As @

individus! differences oxist, both in sbility 1o~ [<sult of this, the student develops in a

ledrn and env?ronmanta! experisnoes which freedom of cholce atmosphare® tha reall-

contribute to reading desires and attitudes, zation that his oninion is valued, and he is

then they must also accgpt that there is no responmible for carrying through thosg tasks

 one type of approach of material that will whugx ?e hf“;e‘{;"le‘;t‘ eadi‘ b
fulfill the needs of ail children. Therefore, efore individualized reading can

implemented, it is necessary for educators to
individuslized reading by its very naure, rmust P ’
. be eclectic, drawing from all approaches gnd . consider the following statements. Then, and

e
e

only then, can a commitment ¢
;gg‘fgﬂzrmm things vihich are ap propriam individualization becomemcu%ﬂ perwna!
g philotophy.

In recant years, r&adlng msuuctic-n by
‘ability grouping within classroom has received
‘much attention. No one can deny thor moving -

1. Learning patzerm Vary amoag chifdmn
No one mathod can meet the reading

from whole clgss instruction to abifity grouping rneeds of all students. Alternatives must !
e isamove mv}érd individualization; however, it bacome part of the reading instruc- o
> isonlyasmall step, tiona! program. .
. Through seeking, self-pacing, seft-selection, 2. Children cannot be told how to think
v seif-dipgeting, individuafized readmg can help but must be given encouragement and
. develdp a povitive self-image wz,thm each opporunitites with 2 free atmosphere.
student, No longenwill there be a “low” group 3. Leamjng is an internal process which
or "'poor reader”’ group. Each child, tegardless must involve the student in 8 task. A
‘of sbility or interest, will receive instruction *  change of pehavlcr precedes learning.
“ bgw&'uponneed; Thie js not meant to infer 4. Children \ rive on success and sach
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M{ v.ioﬂm! axperience must have this
as its goal,

5. Recognizing and devele ‘ng the talents

- and ditferences in children nfast be
paramount. |’

6. The backgrounds and experiences vary
in children, Therefore, esch child faces
2 learning situation differently,

‘7. Children can and should be allowed to

: Establish goals end evaluate their ’
progress. ' -

8. Motivation factors froimn within make
seltselection and self-pacing e
possibility for children, ~

9. Self.dikipline and self-control are
internal procegses that carinot be
controlled by an outside adult. -

10. Children can learn from many  °
individuals. Sucial values develop faQ

child-to-child learning sttiations:

11. Often, the thost profoynd learning
- which wkes place is incideatal or starms

from an unstructured situation,
if, after considering the rationale fur
individualized reading, educators find that they
can {recly accapt the philosophy, they are then
ready to begin. For the true edusastor will find
anything less to be hypocritical.
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WHERE DU I START?

Begin with children, yqur current
resources, and the attitude tha. your classtoom
shoxild reflect 2 hapny placs in which children
will spend a good d2al of time,

Seeking, swif-selection, and pacing are the
underlying concepts of an incividualized
reading program. In order to sccomplhish thess
ends,.an stmosphere of student-oriented choice
angl decision making should be created. Before
on# launches full scale into an individualized
reading program, children must be given amole
opportunities to make choices and decisions
aod have d sulficient amount of timg to live -
with those freedoms and responsibilitivs. The
teacher, of course, must respect the indi-
viduality of the student. He must be withing to
. ancept the declsions children srrive at and
define a “nevr” role for himself, The teacher
neads to become ~na who puides or leads and
asgists ghildron,

Swdents wilt need help in bacoming
indepgr.dent learners: Therefore, time must be
spent with the whele class and with small
groups, af weli as with individual youngsters,

* ready of prepare them to work and isarn inan -

independent manner, Very often, inscrvice for
the school.staff, or assistance frem & reading

U specislist, is helpful in gufding the teachar

before-and during the inception of this new

prortam. The degree of independeanice achipved
in the classroom will depend upon the maturjty
of the children and the degree of security of
the teacher. Of coursa, the attitude of all
concarned is of mejor importance. For this

. ’ e

program to be successful, the administration, -
staff, anef studants must share a positive desire
and veork at developing the program. Perhaps

_this shou!d be a first in tarms of cornisideration,

. As thetlasstoom atmasphers is being
altered or enhanced, the nexd step mightbeto .
physically rearrange the room. The fusniture
,t.htiu‘d tie located in such g mannes so that
individuals, as woll as groups of children, can
be sccommodated, One section of the classroom
thight be arranged as a#*Saading Area.” Chalrs
and tables of small desks or an nrea rug could
ba placed in this segment of the room. fome
overstuifed furniture or a rocking chair or
throw piliows might also b used, Portable
ghelves of screens could be used tgestablish o
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feeling of p, wocy for xhosc usmg the Readmg
Area.” Establish an ama where you, the |
teachier, can nave the privacy you need for
jndividual conferences wah chifdren or . .
individual assisance the child aight need ax
, any gtvemime :

« An individaalized reading pwgra?n 15
pamally deperdént dpors the diversity of

qdpng terials. Two mgjor consideratians

interests of children and range of reading
abmx’ ies of children. An attempt shoyld be
maie 10 oure books, magazines, pamphms
and other perunent matter which-reflect the'
intérusts of ehildren, various hoblues and ,
crafts, and the content of other subject areas
such as sosial studies, health, science. , .
Paperback fooksnave been extremely .
successful in indwvidualizing reading programs
85 they are inoxpansive, space savers, eastly
carried about, and for the ssmewhat reluctant
reader, they represent soMething oxher than
*school books.”’

While the printed materials sre bemg
gathered, it is important that attitudes toward

#

reading and books are enhanced. Books and .
-~ key factor I an individualized reading
Program. Ha fifst must establish 4pproximate

, stories cbuld be lepd to children. Children
could read 1o éach other or to small groups of
peery or 1o groups of younger children .. other
classes. Books of or containing plays czn
provide the basis of many creative activitiss.
The designing of book jackets andposters {0
“advertise™ books can be projects of value.
Discussion of authors, stores, characters, and
news arlicies are good atmospherd builders. A -
great deel of creative ot livities, potentially, can
come from the indfy.dualized reading program.

. vT'- v - '3 o
-~ f et 'i . .

- Jdegrnéis,

~

" in fact, most ofted, a good reading program -
will encompass or raflect the tetal !anguage-an.
program., Listening, 'speaking, reading, ang
wiriting skills wil) be ir constant use and
childven will ba refirfing sheir skilis in'ali >f .
thess areas. Tho end prodidcts (children) should
be creative, independem hightly moxivaxed

— \b

Arrange various activity areas in the mom

© As 3 child is readipg or after he has fmished

with a solection, he miight wish to illustrate ifie
story, do seme wﬁtlng activitles, buifd a modal
of some kind, usg reference matnﬁs!s, tope
rerord, of perhaps a small group might wish to
discuss what they have read, Places should be
am...ged 5o that these activities could be
carried qut with the least amount of inter-
ference for those wio wish to waork inde-
pendently or for tha individual or group
working directly with the teacher. Areas for *
tape recording, typing, listening stations,

—

. discussion, and other “high nolse fevel” = *

activities might | be at the opposita end of the
room from the reading or “instructional” area,

., As mali learming situalions, the wemer ise

reading levals so that adequately readable
bouks are secured. Second, he must be &
diagnostic teacker. As he perceives problams,

* he must be equipped to deal with them An

extremé)y important part of the pregram deals
wath the constant diagnosing of needs ard tha
ndividusl and group instruction which should
be ongoing. A check list of skills and a needs
chart would be quite helpful to the teacher.

12
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3: focus
2 Tsuead, at'what pase to.move, and degides in °

!

* " uslized vYeading program could be helpful. .

RN - « ¢
% . .

%)ne cany madstymw!va clusters or groups of

_studerts who have similar neegt. Skill .
*dmbpmm: is an essentialpart of any reading
rn‘em,me uniquenets of the individualized
-program is that the LEARNER & the canvival
te (the learner) detsrmines'what 10

w’é‘zz followsup activities to participate. The
.. teacher usesthis professional knowledge in *

) ordeno guide the student #nd provids the
instrustion that will ensure sutcoess, maturity,
and indmbdm}a éading. ‘

At this polm. perhiops 2 pracuical cbeck list -
of those begzp,ning ingeadients of an individ- .

1, Commitment — the teschee must bé in
fsvor of an uidrviduahzed reading
‘prograin. . .
The mdxer must be prepared by
. hiavicg af feast read sbout indlvid-
" ualized resding instruction, thcughx
sbout it sériousty, and hopefully visitad
-a schoot or classroom where this type
of instructional mxtem xs being -
atizmpted,
3. in-service education is :s goud idea. This
wilh enah!e the weachers 10 gather some
- .new ingights, tie together some af their

. swn thoughts, allay, fears, aixd discuss .

‘353 group the cooperatives afforts they
will share. lt'will also give the
sdmvinistraiors an opportanisy to
Becoms more Tully acquainted with
“plans, proceduras, and tooperative
“efforts. .
4. Schoo! adminmsirators must publicly

give suppor( 10 thts wncept. Theyneed

- 1o becoms sctively™ involved in the
planning; in-seryics, and ifitial
-"the program. Ongoing su;ipoet is alsg
mﬁiza!. =

5.” Get the children ready by d&vetopmu
an atmosphere of independencs.

»

of

Dacision making and choice of
independent activizies are ewentsai
" componeiis.
6. Rearrange the room o sccofmodate 8
", variety of activites.
7. Begin to determine readmg tevels of
children; -

8. Securess many varied readmg materials |

a5 possible, =

B. Build s skills fila with as many skifl
. getivities.work sheets, and exercises for
each of the reading skilts — these
should be the type that requira very
little teacher direction. )

10. involve parents so they undarstand the
goals or abjectives of this reading
program. ‘

11. Constantly share expeneners with your
colleagues; don't be afra:d to ask
questions,

12. Establish some adequate means of
record keeping. These can be modified
and refined as the program matures. °

13. Provide time for independent, reading,
sharing, activities, and personal -
conferences,

14. Begin grouping children by skill needs
once you have assessed commonality of
needs,

b
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15. Devise s list of broad questions that can
be used during the conference period.
These are questions that (with some  °
modification) might fit mgstbooks

. read. R

15. Begin thinking of means for evaluation **-

; of progress. The staff as a whole will

. need to deal with this as the con-

ventional means of “‘gradine” will
probably not be adequate. >
17. Set some realistic goals.for yourself as
well as the students. In this way, you
will have some means by which you can
. eva!uate your program. =,
18. Make contacts with the public library
as well as other agencies or sources so
* books can be borrowed when '.

necessary.
19 Allow parents to knew that children s |
can bring books from,home. (This . ~* Lo ) .
* might encourage the bringing of neoks , minutes. The putpose for the conference can i
into many homes where thay were be as varied as the children in any given .
-previously absent.) . classroom. While many other reasons will
20. 8e w:ihng to be extremely flexible continually develop, the following list typifies . |
. when plenining the time for classroom reasons for helding & conference, but in no way .
activites. A first, it might seemas should this list limit the tedcher. _
) though you are only involved with _a/ﬁiscussion of book or stgry read .
““reading refated”’ artivities all day. This b. assessment of strengths and needs .
will come into pfeper perspective as the c. determination of interests . |
program rout-ng§‘ activities, and d. assistance in selection of appropriate or i
confefences become a normal 0?‘90"‘9 . more appropriate reading material
part of the program. . . . e. assistance-with problems — person-
. THE CONFERENCE : atized skil! attention |
The individual conference, a most . f. oral reading with diagnosis as main
important part of an individualized reading intent £ .
:, program, usually lasts approximately ten . g thesatisfying of a need for dﬁe to pne. ‘
) o personalized attention. ’
6 ' L Y
t




The teachet needs to dévelop some form of
record keepitg system. This can baas
simple as a check fist, 4s complicated as
-anecdotal notes, or a tombination. Usually a
folder is createc for each child. in this folder
are the'records of books re=d, skill materials
the student might currently be using, records
of those skills mastered, dates of appointments_
for conferences, and other pertinent data. The

13
. . foldér &an be ke‘m by the student, by the
. steacher, ot placed in a mutually accessmle area

for both.
It is important to note at this peint that an

. individualized reading program is based upon .~

the concept of respect for the individua! child.-

. The child is not placed in competition with **
those who are more capable;-likewise, he is not -

restricted by moving with a group*when he is *
the more capable person. Therefore, it is quite
important to stress, the strengths of the

tudent. His.folder should reflect those skills
and concepts the student has mastered. It is
unnecessary to constantly record and highlight

3

- the weak areas. If this child’s folder does not

-indicate mastery of-a particular skill, several
tontlusions can be drawn. First, the skill has
“not been checked and it is not known whether
this is a trouble area or not. Second, the skill is,
in a trouble area, but no'work has been
_perfarmed on’it as yet. Third, it may be a
trouble area; however, the student needs to
master other skills before getting to that one.
,Unless\zt is something the student needs — on
‘the spot — so he igble to contmu\e with a
story or project g}nation could probably

wait until whatever readiness is necessary has
been achieved.
During the conferences, it is important that

the feacher is able to ascertain information

quickly and somewhat accurately. A set of

guide questions might be established so the

teacher can discuss any particular book the

student has read or is reading. The teacher does @

not have to read all of the books the children

are reading or all thatare in the clasrocm

library. |

The conference ;Zould be kept ona ~. , - -

positive pote: Students should got dread the '
conference time. 11 fact, it should be a

- highlight, ’

.~ No child%hould be sknpped ‘ignored, or’

‘passed over. Every student must have his turn.
There are alternatives the teacher can use in

setting up conference appointments. The
teacher can schedule an-appointment for.
everyone and.just continue rotating the
schedule. The teacher can post a sheet with -
appointment times and dates and the students
can freely sign up for the conferences. The
students can freely sign up for whatever day
they want and the teacher can then post times,
for that day each morning; thereby, allowing
the student to be responsible for keeping his _
own appointments. {For a more complete and
detailed discussion see Reading in the -
Elementary School by Jeapette Veatch, Ronaid
Press, New York 1966.) -




WHAT PART DOES DIAGNOSIS PLAY _
iN THE INDIVIDUALIZED
o READING PROGRAM?

. The success of any instructjonal readmg
program is closely related to the ability of the -
classroom teacher to utilize diagnostic -
tbchmques into the daily instruetional
procedures has been termed ."the diagnostic
teaching of reading.” Individualized readjng

<instruction can ogly become a reality if these”
. techniques are included in the instructional
procedures used by the classroom teacher.

WHAT IS CLASSROOM READING DIAG-
NOSIS?
Reading diagnosis is 3 continuous process
" whereby the classroom teacher plans and uses
techniques which help reveal the reading
strengths and weaknesses of individual
- students. This information js recorded,
-analyzed angd used by the teacher in developing
- an?i modifying insteuctional reading pro-
cedures. The instructional procedures in an
.-individualized reading program are based upon
the classroom teacher’s ability to use appro-
priate diagnostic techniques and to interpret
the in%ormation gleaned from those techniques.
Once correct interpretation of the diagnostic
information occurs, viable instructional
techniques and instructional media can be
selected from the range of available option.
PURPOSE OF DIAGNOSIS , .
The purpose of classroom diagnosis is to
, _ . aid the teacher in constructing individudlized
\mstructlonaL procedures. This is to say that

once the clasroom teacher knows enough
about each student’s individual reading
behaviors, then the teacher can prescribe the
type of instructidhal procedures which are
most likely toheip the student become a more
competent readet.- -
INFORMAL DlAGNDSIS

Diagnostic procedures are usually classified
according to: {1} whodpes the diagnosis, {2)
where the diagnosis occurs, {3} the typesof
techniques and materials used in the diagnosis,
and (4) the amount and the depttr of the
diagnostic infarmation collected. Since this
chapter is directed to the classroom teacher,
'thetype of diagnosis emphasized in the
following paragraphs can be classified as
informal dizgnosis. Informal diagnostic
procedures are characterized by the following:

1. The classroom teacher does the
diagnosis. =,

. 2. Thediagnosis is done in the classroom.

3. The techniques call for the use of
informal tests based upon the student’s
reading books and practice materials.

4. The diagnosis provides the teacher with
information concerning the student’s
ability-to respond to the present -
classroom instructional activities. °

in order for informal diagnosis to become-a.

viable procedure, the reading,teacher must
know what type of diagnostic information is
important, and he must know procedures for
obtaining this information. Knowledge of both
the types of diagnostic information needed and
the ’how"’ of getting the information provides
direction for the classréom teacher.




- TYPESOF QIAGNOST!CWFORMATION
~ TO SEEK
There are; several types of mforma:lon
which should e sought through the use of
- mformal diagnestic procedures. The classroom
téacher should-have a general idea about the
following: '~
student’s general health
student’s ability to see clearly
student’s ability to hear speech sounds
student’s instructional, independent
and frustration reading level
student's oral reading behaviors
student’s silent readmg behaviors
student’s ability to comprehend and
retain information
. 8., student’s ability to decode new words
lNFORMAL DIAGNOST{C PROCEDURES
FOR ASSESSING STUDENT'S VISION AND
HEARING
Two aspects of a student’s general health
which bear directly upon his or her ability to
process classroom instructioral information are
the aspect of vision and hearing. Since most
< ’ classroom learning is initially processed
- - through the student’s visual and auditory
« modaliiies, it is important for the classroom
teacher to be actively on the lookout for
student behaviors which might be symptoms of
visual or auditory acuity problems. The
followmg student behaviors may be symptoms
~ of visual problems: .
squinting
frequent headaches
ved, watery eyes '
tilting of corrective glasses forward

a
1
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5. rubbing eyes frequently
6. holding book too far from eyes
7. holding book too close to eyes
Tne following may be behav:ors related to
hearing problems:
1. turning of the head so that favored ear
is turned toward the speaker
2. cupping the ear with a hand
3. excessive questions such as, “what did
you say?”’ ’
4. inattention during class discussion,
If a combination of any of the above
behaviors manifest themsglves within a
student’s repertoire of behaviors, the classroom

“teacher should observe, take note and contact

the appropriate professional such as school




nurse, school psychologist, or school reading *Prepared lists can be purchased'from

specialist. Parents should be encouraged to take " Garrard Press: Champaign, 1Hlinois.
the child to an appropriate medical specialist. 2. The reading teacher should prepare or
WORD LISTS: INFORMAL PROCEDURES secure individual flash cards upon
FOR ASSESSING WORD RECOGNITION which each word appears.
SKILLS , 3. The teacher should set aside at the
Teachers instructing in an individualized beginning of the school year blocks of -
program often need quick, expedient time ranging from fifteen minutes to
procedures for determining the difficulty level one-half hour in which students will be
at which a student should be instructed in tested over all 220 words. Plan on at
reading and for determining the student’s word Jeast two weeks to accomplish this task.
recognition strengths and weaknesses. The. 4. During individual testing sessions, the
preparation and administration of word lists js > teacher exposes, one at 3 time, the
often used as a diagnostic procedure. individual flash cards. Students are
Dolch Word List. The Dolch Bassic Sight -« . instructed to say the word that the
Word List is a list of 220 words most fre- printed form on the card represents.
quently used in our spoken and written - _Students should respond within five
language. The words comprising this list - seconds. The teacher should take care
represent the servicé words ot qur language; to hold each flash card in such a way
words such as the, had, it, run, get, etc., appear that (1) the student can easily/see
on the list. Thus, the Dolch List contains the the flash card, (2) the flash card/is
most frequently used pronouns, verbs, held motionless, and (3) the fiash card
prepositions, conjunctions and articles used in is remqved from the student’s field of
our oral and written language. Since most vision after five seconds. .
primary reading materials and a lqrge portion 5. Theg teacher records the student'’s
of intermediate, junior and senior high school responses on a list containing ail the
reading material contain words found on the words.
Dolch List, it is important for teachers to assess 6. Student reponses can be recorded in
whetheér or not each student instantanenusly the following manner:
recognizes these words.” * o a. If the word is pronounced
Procedures. The fotlowing procedures are correctly, draw a line through it.
suggested as steps to follow in using the Dolch b. If the word is pronounced by the
words for, assessing the student’s instructional ' teacher for the student, write T.A.
reading level and word recognition skills: * above the word. The initials 7.A. "
. 1. The reading teacher needs to prepare or . represent ‘‘teacher aided words.”
secure a list of the Dolch Sight Words, - ¢. |f the student mispronounces or

‘ ) 1"




substitutes any word for the woud estimate of a student’s instructiona) reading,

on the flash card, write the ability. The teacher in an individualized rending
student’s response abové the word program always holds the option of creating a
on the list. word list reprasenting the words in the material

d. If the student reads the word . to be read by the'student,
intorroctly, but immediately Prockdure The following procedures are
corrects the error, write 8 “C" in suggested as steps to follow in developing and

. front of the word he corrected. using teacher made word lists:

e. The standard for a correct response 1. The reading teacher should compile a
to the words presented on the flash list of fifty words from the reader or
card is: (1) the student pronounces textbcoks from which the student is

i . the word correctly within five  ~ instructed. -
seconds after exposure to the flash 2. To compile the list, the teacher should -
cards, or {2) the student pro- choose every fifth consecutive word in
nounces the word incorrectlybut a section near the beginning of the text.
immediately corrects his response. . 3. The student’s copy is a list of words

DETERMINING INSTRUCTIONAL LEVEL clearly typed on a sheet of bond paper
" FROM THE DOLCH LIST and covered by a plastic sheet for
McBronm, Sparrow and Eckstein (1944) protection. The teacher should also
devised a scale for determining reader level by . have & copy of the word list. The
using the Dolch Word List. The scale follows: - teacher’s word list should be typed on a
1. 0-75 words pronounced correctly ditto master and multiple copies run
equals pre-primer resding level . - off for future use.
2. 76-120 words pronounced correctly 4, The teacher shouid ask the student to
equals primer reading level ) . pronounce the yords aldud one by one.
3. 121-170 words pronounced correctly  ° _Also the student shouid be asked the
equals first grade reading level ‘ meanings of appropriate words.
4. 171-210 words pronounced corractly * 5. The student’s responses are recorded on
* equals second grade reading level - the teacher’s word list.
5. 211+ words pronounced coiiectly 6. The teacher should use a marking
equals third grade reading level system simitar to that described for the
Teacher Made Word Lists. The Dolch Ward Dolch words.
List is a superb device for assessing student’s DETERMINING INSTRUCTIONAL LEVEL
ability to read instantaneously the basic service . FROM TEACHER MADE WORD LISTS
words of our language. However, after second The criteria for determining a student's
grade, the Dolch List cannot providean . instructional reading level from teacher made
12
~ 9. .
. ) ..
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- word fists Is that of a 80% to 95% criterin, This

Is to say that the student pronouncing the
words on the word tist should miss no more

than five words out of fifty and should have rio °

more than forty-aight corvect. Thus, if
student reads batween forty-five and forty-
sight of the words correctly, the reading
material is probably appropriate for Instrue-
tional purposes.
INFORMAL READING INVENTORY

The most visble didgnestic procedure
available to reading teachers is the informal
reading invantory. Though word lists are
expedient, reading words in isolation is not a
true representation of the readiny process. The
informal reading inventory technique allows
the reader to road passages of material and,
therefore, provides a more realistic estimate of
the reader’s abilities..

Duaiption of the IRi.The informal
reading inventory (IR} procedure requires

k4

" the teacher to select representative passages

from the reading materizlis to be used for
instruction. The passages may range

from one hundred words in length to a
complete story or article. The length of the
selected passages is determined by the amount
oftime the teacher is willing to spend on
diagnosis. Once representative passages are
sslected from materials to be used-in the

, reading class, the teacher constructs a series of
comprehension questions to test the student’s

_ understanding of the material after the initial

reading. Depending upon tie type of infor:
mation he wishes to collect, the reading teacher
may have a student read the passage sither -
orally or silently.

Iy

'y

Purpose of the IR1. The informal reading
inventory disgnostic procedure can be used to
collect three basic types of information sbout a
student’s reading behavior. First, the IRI helps . \
the reading teacher determlne whether the
reading materials to be used with the student
are sppropriate for instructionsl purposes are,
100 easy or toc ditficult, Second, the use of an
IRi can help the reading-teacher diagnose a -

. student’s problems with word recogunition, - .o

k]

Third, the IRl can help the reading teacher
diagnose a student’s problems in 1 compre-
hending the reading material.

IR} Standards for Classifying the Difﬂeulty
Leve! of Materials. Reading specialists have set
up three standards or categories for iabeling the
teadlng difficulty of printed materiaf forany
given individual. ’

Instructional reading level is the (evel at
which a student cap. read and uriderstand the . Cy
printed material with téacher aid. When- - '
teachers.use instructional materials, they
usually have to preteach hard words and ‘
abstruse concepts arid provide purposes for the
reading assignment. -

The independent reading leve! is the lavel at
which the student can read and understand the .
printed material without teacher aid. Con- oo
versely, the frustration reading level is the level
at which the student is unable to understand .
themd material, even with teacher help.

ion of the IR1 Passage. First, locate

- and select a representative passage from the o

reading material you plan to use with the -
student. The length of the passage should be
between one hundred and two hundred words. -

. . 13
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.When selecting panfgen for the 1RI, be careful
that the pastages have enough content %0 be
comprehended, Second,tuke noté of the
readability level of the reading material used.
Most reading material Is graded, and the
publisher of the muterial usually indicates the
difficuity level of the material in the teacher's

manua! or promotional brochure describing the .

raading materials. The student can read the
passages dirdctly from the material which has
been selocted. The teacher needs to prepare a
set of the passages for himself. This prepared
set is to be used to record data; therefore, it
should be a typed, double-spaced version of the
original passage.

Construction of IRI Questions for
Comprehension Check. A set of five questions
for checking the student’s comprehension of
the reading’passage is needed. The questions
should test the'student’s oomprehension
concerning the characters, the event and/or the
main ideas and supportmg details in the reading
passage. Who, wi..t, when, where, and how
type questions are appropriate.

Code for Making Word Recognition Errors.
if the IR| passages are used for assessing the
student'’s oral reading and word recognition
skills, than the reading teacher is required to
- record the nature and number of errors
committed by the student while reading orally.
To help the teacher make an.accurate record of
errors, a tape recorder should be used during
the diagnostic sessiori. The following is a
recommended coding procedure for marking
oral reading angd word recognition errors:

1. WXW represents word by word

+ reading.

A ]

2. 1 represents s long hesitstion. |
v 3. Place a T.A. above teacher aided words. |
4. Writa phonic speilings of mispro- |
nounced word above the word in the ~
text which was mispronounced.
Example: The boy ran (rud) up the hill. |
6. Write the subriitute word abéve the \
word in the tuxt for.which the |
substituted word was made. Example: ‘
The boy ran {run) up ¢he hill. 1
6. Uses the symbol 4 for an addition error, 1
and write in the word(s) which was -
added. Example: The boy ran , {way)
up the hill,
7. Use the symbol & for word(s) omitted
frem the text. Example: The boy -ran
the hill.
8. Use an arrow under word(s) repeated in
th8| text. Exampie: The boy ran up the
. hil
CRITERIA FOR ESTIMATING THE
DIFFICULTY LEVEL OF MATERIALS
Some form of criteria is needed to
detefmine whether oral reading performance
and comprehension ability should be catego- .
rized as instructional, independent, or
frustrationa! on 2 given set of materwals. The
fo.Jowing is generally agreed upon criteria:
1. Instructional level fur oral reading and
word recognition is defined as that level
at which the student has between 84% -
and 97% accuracy in reading the words
sloud. Generally, the following reading
behaviors are considered as errors: (1) -
the student cannot pronounce the
word; {2) the studentmispronounces




R

r -
@ .
the word; (3) the student substitutes
one word for another; ‘4" the student
~ adds one wurd or a consecutive group
. of-words-to the text; (6) the student
. omit3 8 word of 8 consecutive group of
words from the text; {6) the stident
repeats a word of-consecutive group of
words.

2. Instructional teve! for the comprehen-
sion of the text is considerad to occur
when a student is able to answer
corractly batween 75% and 80%.0f the
comprehensnon questions.

If a student were given a two hundred ten
word passage to redd and was asked to answer
terN\questions concerning the passage, then the
student must prorolinte between., 189 to 199
words correctly. Likewise, the student must
answer between seven and one-half to nine
questions carrect!yi«:fore the reading passage

- «"

could be categorized as being at the student
instructional reading level both in word
recognition and comprehenhsion.

+ Organizing the Classroom for tha Use of
the IR1. Since the K| is going to be adminjs-
tered within the classroom while class is in
sgssioh, several techniques can be utilized to
make the reader more comfortable and the *
class more arrangeable. First, arrange the desks
in the classroom s0 that the teacher and the .
examinee are in the back - f the classroom. If \\
the diagnosis takes place at the far end of the
rear of the classroom; the student being
examined does not need to feel self-conscious
about the rest of the class watching and
listening. Likewise, with the diagnostic session

moved to the, reer of the classroom, the[ : ) I
distracting-aspecigof tha disgnostic procedures
atv moved away from the field of vision of the
students who are not being tested, .

Instructional Teacher/Student Talk for .
Initiating the IRI Diagnostic Test Session.
Before the iR1 disgriostic session kegins, the
teacher should instruc? the student béing tested
as 10 the purpose of the session. Also, the
student shculd be Instructed as to the genesal
reading and thinking behaviors he shovld . °
exhibit during the session, Example: "'Jack, the
purpose of this session is to help give me . o |
information about how you q.t,ad ! am going to
have you read a series of passages. | want you

to read them out loud and read them as .

smoothly as'you can. Think about what you ‘z y
read as vou,are reading because | am going to |
ask you ques'tions abo(t the ideas in the A A
passage after you have finished.” ’

Keeping Records. It is importarit that the
reading teacher keep a loose-leaf notebook for o
the purpose of recording diagnostic informa-
tion on each student. The following informa-
tion should be recorded for each student: (see
appendix)

1. available standardized test scores

2. instructional reading lcvels and

independent reading levels

3. word recognition strengths and
weaknessas i}
. oral reading strengths and weaknésses '

\ . comprehens:on strengths and weak-
nesses ., . . - '1
Nzadmg interests . |
- |
. . ’ i\‘«\\'. %
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Modification of the IR1 Procedures. The
reading teacher always has tha option to
modify diagnostic procedures to accommodate
the amount of time available for dlagnosis and

. the nature of the class. There is a simple

maodification for the administration of the IRI.
If the teachsr wishes to administer a silent
reading inventory, this can be done easily.
Students are asked to read the passage silently.
After the silent reading, the student oratly
answers comprehension questions. New codes
need to be added for silent readmg These
codes are as follows:

1. LP represents lip movement.

2. HM represents head movement.

3. V represents vocalization while reading

silently.

USES OF OTHER TYPES OF TESTS FOR
DIAGNQOSIS

Standardized Tests. Since most school
systems administer standardized group reading
tests, sometime during the schogl year, results
from such tests can provide diagnostic

. information. Standardized reading tests are

normal and they provide scores which allow
the teachers to compare their students in

_reading performance with similar students

across the nation. Standardized-tests probably
best serve as instruments for assessing general
program efficiency and student growth in
reading throughout the year. Nevertheless,
most standardized group reading tests do test
i the areas of vocabulary, comprehension and
ra:e, and these subtest scores may provide the
teacher with diagnostic insight as to the
students’ reqdin’g strengths and weaknesses.

Interest Inxentories, The reading teacher
may wish to dévelop an interest inventory to
assess each student’s interests. Knowing a
student’s interests may give the teacher some
insight & to the typescf book or story that
might appeal to the student. If the reading
teacher needs guidarice in constructing an
interest inventory, this writer suggests the

" following resource book: Stiang, Ruth. “Ways

of Ascertaining Reading Interests.” Diagnastic
Teaching of Reading, Second Edition. New
York: McGraw-Hill Book Company, 1869. pp
110-119. -,

ON-THE-SFOT CLASSROOM DIAGNOSIS
There are many opportunities for the
reading teacher to gather diagnostic informa-

-

tion on students’ reading abilities during the .

course of the general instructional routine,
Class discussion, skilf practice activities,
individual conference sessions and other
activities provide the teacher with continuous
information concerning students developing
reading behaviors. The most important aspect
of diagnostic teaching of reading comes after
the initial diagnostic procedures. The teacher,
who is attempting?o individualize reading
instruction must continually monitor the
difficulty and nature of reading materials
which students have selected to read so that
students are kept working in mat¥rials which

are appropriate to their interests and abllities.

The classroom teacher will indeed be
ineffectivé if diagnostic techniques are not
incorporated within the general instructional
procedures. This writer concedes that diagnosis

*




takes tima, However, disgnosis i1s an attitude achieve requires that the classroom teacher

and a2 commitment toward helping children preserve and implement and perfect a !
become more proficient readers. Thus, an repertoirg of diagnostic techniques to be used

all-out commitment toward helpimg children day by day, month by month, year by year,

*
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WHAT CHANGES SHOULD |
BE PREPARED FOR? :

As your thdfvidaaﬂzed reading program
begins,.each teacher must anficipate many
changes. These changes can end do often
detefrhine the success of the program.

FACILITY CHANGE ) '

First, the learning emirohmem and ‘acclity
miust be exammed for'ix is difficuly, almost
}impossible, for such a program tp develop
‘within a stale, rigid classroom.
The room arrangement {s one decision
which the teachier must determine herself;
. however, it shpuld be constantly kept in nund
“ that a ralaxed dtmosphere will enhance your

... program tfemendously. This change in

arrangement should allow for individual '
movement with the léast amount of confusion
for otheis, ¢

' Instructional matenials, a vital part of any
program, should be in abundance. The tescher
must be gonstantly searching for and devel.
oping niéw matenals. A change in tha concept
of Pwhat is an instructional malenal” must
take place,

. The antique definition, that is, textbooks

and workbooks, should be éxpanded by
viewing anything whith increases learning as an
instructional material. With this 19 mind, the
teacheaf can then provide garnes, medis,
pictures, and meny types of printed matenal
for student use duning reading. A central
hibrary or media center will provide a valuable
extensicn of the program, however,4f one 15
not available, an individuahzed reading

)

prograny ¢an sul! be dm!op&d Instructional
triaterials nead not be only commercial.
Teacher-made materials, by -xheir very nature,
arevaluable and quite appropnate for
individusls. A creative teacher can invent .
classroorh activities which are pattesned for
specmc neads. 1
Parentg are valuabla assets in developing
materials. Mothers who wish to contribute an

hour or two a week may be used as “listeners”

or may tape stories for classroom use. Parents
may also be of assistance in makirg classroom
games. In most cases, a simple request brings
forth a productiva crew of workers.
TEACHER' CHANGE
Once the learning
teacher must view herse

has been sei, the
in a new role, fnan

’ !
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“individualized reading program, the teacher
acts mucti a5 a condugtor of an orchestra, She
must krow all of the paris to be played {skslls
and sppropriate Instructional materials), when
various instruments play findividwal and group
. . ifstruetion), who neads additional practice

' " Tdiagnosis), and how the finishad selection
shouid sound {evaluation). in har role, she acts
, as 3 facilitator of learping so that readers.not
' ,only read wall, and 10 thair highest potential,

- but also enioy readifg. .

3 . Tha teacher wilf find that little time is

 : spent instructing the entire class as a group.

Only when a penuine need arises will such @
i situation exist. The vast majority of her time w
will be spant conferentmg-or dargctmg
small group aciivities,
The conferente 1s the most nmpartant time
for both 1h# student and teacher. No
individualhized reading program can surv:ive
without it. This time, selected by either the
student or teacher, is uzed tofevaluate, diagnose
and to discuss with each student the materials
. snd acuvities which the student has completed
or is pursuing. 1t 1s a time when the teacher
tearns to know her individual children w0
deeply that they become a team. This
relationship enabies the teacher to understand
the child, his hor~ and dasires, and enables
_ them !bbhn !;.uum attivities. The purpose for’

~ aconference may vary from child to cfuld from

> child woll,

" Tha teacher ®its s 8 veticle through which
the child can grow and ‘develo,y Thropgh
: ~ conference techmiques, the teacher can identify

.
g . -

time 10 4ms but e oversit goal 15 to know the -

particular <kills for more than one student
which'may neea instruction, This should be

noted on the individual conference sheet {sea
appendix D). As a naturat group begins to '
develop, the teacher may work with a few ‘
students giving the needed instruction ahd then

leave the group when the purpose has beeh

. accomplished.

.The 12acher may also find that from time
1o time small group instruciion is necessary,
Thesa groups meet for-a'specitic purpose and
then disband. Small groups may also be
estahlished for social or discussion purposes.
Ghildren ate innately gregarious and thus they
enjoy meeting-with the teacher and peers to
discuss materiai they have reed, to dramatize a
selection, or to read orally to each other or a )
group. Skill instructicn may also evolve from
this type of small groun insuuction; for.
example, character interpretation, to contrast
and compare.

Another change for the teacher wiil be her

I

74
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role in record keeping. No tonger will she
simply grade a stack of workboaks, record .

“letter grades in a grade book, and aversge those

grades at report card uime. She must keep
continual récords with notations of accam-
plishments, ectivities, materials, and needs (see
AppendicesC & D). -

Record keeping, the skelston of the total
wdividuglized reading srogram, imakes it ¢
necessary for the teacher to q;ﬁci ty ar
efficienty recognica and evaluate reatling
progress during a conferencs, while otsarving
everyday actwvities, and in guiding stutent
planning Vihile record keeping hrocedures may




.

vary from teacher to teacher it shodd be
mnstamly kept 1y ming that the record be
designed to help the reader by bewmg a reminder
for the teacher as well as a fountiation for
future teachers. These records may also be used*
10 repori progress to parents.
STUDENT CHANGE i .
Just as the degree of skill development will
vary among students, the degree of self-
discipline and the ability, to plan will vary.
Some students will be able to«tmmedtately plan

. acuvutzes while others need a great deal of

guadance during the first weeks of the program
The concept of self-selegtion and self-

pacing will take on different meanings to

different students. Fqf some, a model or

»

——

* axample will prave beneficial and thus should
be provid

..Teachers will soon observe,
however, that students readily desire some
control aver their own destiny and actively
engage in % meaningful activities when given the
opportunity.

Another student change which may be
observed is the wtorial effect which evolves
from students of varying abilities working
together. Tutorial techniques may be used in
small groups’ or simply on a volunteer basis as
the_need arises. All students have the ability to
aid others and limits should niot be placed by
simply allowing the “’fast to help the slow.”

The amount of noise or movement within
the classroom will vary; howaever, it will be
found that the noise Is meaningful and the’
rmovement is or\(kmzed

At times, thelteacher will be amazed to
observe her students and realize that with little
guidance each is actively engaged figan activity
which is meaningful. Somehow, those students

who constantly lost their places when doing

basal work with the entire group or who
needed the diréctions explained four jimes are
now working happily, contentedly, and
productively.

-
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WHATCAN IDOWITH....?

This section will be devoted to the
exploration of alternatives. These
alternative solutions will be directed to
‘questions that are commonly raised when
beginning an individualized reading program.

QUESTION ~ How do | deal with a
classroom of 30 or more ciiildren and attempt
to teach them all individually?

You don’t. It.is physically impossible to
1each each child individually each day. There
are raany alternatives, however, you might
explore, Look into such teaching strateguas as
peer teaching.and cross-age tutoring. These
might help. Another helpful idea might be to

use 3 skills chart wiich lists skills across the top

and children’s names down the left side. Asa
student indicates in some way that he is
encountering difficulty or whiie you are
observing the students for a8 while, scanning the
vertical column will indicate all of those
youngsters who are having difficulty in a
common area. This car becoma a skill group,
There will be times. of course, when you will
need to have a majority of the class or the
entire class together for a lesson — this 15
perfectly acceptable.

Another means of self-instruction would
include the yse of teacher-made, as well as
commercislly prepared, skill practice lessons,

These can be fiied in easily dccessible p!eces m -

the classroom. They can be coded 50 you can
readily direct the student to the desired

-

_ activity sheet by means of the coding process‘

Once he has completed the act‘iv:ty, the teacher
can immediately direct the student to the next

“exercise. The student’s folder would reflect -

which activities have been tompleted and
which skills have been mastered.

QUESTION — What do | do about the inse-
cure child who lecks the independence to

" select his 6wn choice of book to read?
%

This is the time when the teacher’s role as
guide comos into focus. Tha teacher might  /
select saveral books which conform to the
reading lavel, interest, hobby, or desire of the
studant. Allow the student to choose from this
assortmeént. This student obviously needs
assistance, guidance, security, and direction.
Help him the first few times, gradually

“decreasing the nature of assistance. Have rather

frequent conferences {very brief ones) with |
him to make him feel sgcure, Constantly
encourage him and praise his choices,
Reinforcs constantly the concept that if the
book is too difficult or nox of interest, he may
exchange it for another. Have patience if the
child is constantly changing books at the
outset, Be sure to accept his choics even if you
fesl it might be inappropriate. Discuss books
with the child or have a pear discuss books
with the child. He will become independent -
don't feer,

]

QUESTION — what do { do about the
studant who has fieeting interests or vho
doesn’t sppear to have any interests at ali?

N
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* He constantly wanders around, never finishes a
book, dees enly what he is told to dg and is
& disctraction to the othsr students. 1

Use some of the same suggestions masde 1or
the dependent child just discussed. Perhaps this
student is not very independent but has
developed a system of cover-up defenses
hecause there are other problemg. He might
need constant personal attentton and this 1s his
vay-of gotting it. Reading might never have
been rewarding for hun. Books might not be an
integral part of the home scene. Reading may
have been an ever presant threat, frustation, or
in fact, a falure situation for mm. Encourage
the student to select short books. These buoks

24

should be well illustrated in order to provide
many clues. Perhaps sports, animals, or hero
type books might prove successful. Encourage
his involvement in an.activity group reldtéd
somewhat to what he is reading or has read.
“’Build in”’ some successful experiences for this
student. in between conferences, make a paint
of asking how he.is doing or have him tell you
a little about his book or activity he is involved
in. Be rather specific and detailed when giving
directions or instructions to this type chiid. He

. might nead niore structure than others,

Gradustly remove (a little at a time) the
structure so he becomes more independent.
Attempt to meet this child’s parents and get
some insight concarning his general behavioral

characteristics. .

QUESTION ~ How can [ find time'to read
all of the trade books, magazines, and paper-
backs the children will be reading?

‘You won’t find the time to read all of these
books. Get into the habit of quickly skimming
some books. Read the captions on book
jackets. Use the book review section of -
children’s magazines and teacher guides
distributed by such commercial publishers as
Scholastic Book Services. Become f@miliar with
your sghool or community fibrarian. Thers are
reviews of children's books published monthly.
Listen carefully 10 your students as thay
discuss books. Become familiar with some.of
the student’s favorite T.V. programs. Many of
them are the basis for popular novels. Get to_
know somae of the wriling styles of popular




authors of children’s books. Very often they .
use the same general approach and format in
many of their writings. Ask the type of

guestions of students: that will yield informa-

tion abodt the book. If the children write
journals after reading, look at these journals

" carefully. They might be quite informative.

QUESTION — What do I do about children

.who wish to take books horne?

Lat them."Not only might the child do
more reading, he will begin to develop habits
and tastes that wil! help him develop asa
“readsr.” Perhaps the parents might even
borrow the book and new attitudes could be
created at home. It is very possible that some
children might read several books in between
conference sessions. One potential problem
surrounds the loss of books. Perhaps we ought

" not worry about that, The axtent of loss will

be minimal in comparison to the individuat
reading galh of the children. Again, paperback
books also minimize costs due to loss and
damage. .

QUESTION ~ What are ways ! can build up
my classroormn library when there are few funds
available from the achool? -

You mioht try having a book fair.
Although some worl is involved (a good P.T.A.
project), the payoff is great. As studsnts order
bocks frem the various book clubs, there are
usually free bonus books given for & certain
number of books ordered. Place these in the

classroom library. As children finish reading
and swapping books they have ordered, they
might like to “donate” them to the class
library. Make up an impressive sticker that gets
posted inside the front cover — This Book Has
*Been Donated By . .
Other sources of children’s books might open
up through supgestions from the school and
local publicdibrarians. Encourage children 1o
secure library cards. In some cases, parents
might find themsslvés spending time in the
library for the first time since their own school
days, Certainly include the basai readers you
might have on hand. They contain many
divarse stories. Reading materials also include
such jtams as travel bmhuraﬁ, state and lecal
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chamber of commerce information, foreign
consulate materials, and any additional printed
matter which might relate to the content
studied in various subjects or of general interest
to- the class. Once your program gets going.and

"you begin the accumulation of materials, the -

next step is to prove the value of your program
to your school administrator and peers for a

large budget for library books.

QUESTION — Speaking of books, howcan !

use all qf the basal readers, supplementary
books, workbooks, ditto masters, and other
materials once | begin to individualize?

First of all, the basal reading texts-are
anthologies of gbod stories. These should be an
integral part of the choice of reading material
offered to the students. At the outset, some of
your less secure students might prefer the
security of reading many short stories in a
book which represents familiarity. As for all of
the other materials, these aro invaluable to
your skill development program Just pull out
what you want when the need arises, checking
just to determine if the level of difficuity is
correct. These can theis become independent
work activities or r°1nforcement materials.

QUESTION ~ If | were to begin an indjvi-
dualized reading program immediately, are
there some afternatives | might consider in
terms of firsysteps?

Yes, of course, there are. Some teachers
find it very realistic and prac?ical to beqin by -

[
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- .
utilizing the current grouping structure. You

" might choose one group. This could be-your

"*advanced’* group, “’slowest’” group, or pethaps

" one of your ‘‘average’’ groups. Assess the

students’ reading levels and proceed. At the
time you feel comfortable and the gro. p is’
operating independently, you can ac*.. another
group or other individual students. Keep
adding until the entire class is included. Be

rtain, however, during this pragess that you
are establishing workable procedures. These
include the individual conferences, skills
groups, activities, and the selection of books by
the students. While you are stitl working with a
portion of the.class in the-organizational plan
prior to individualization, you can prepare
them for the transition by cross-grouping for
some skills instruction, allow the students
freedom of choice of books oné or two days‘a
week, and, one at a time, assess the instruc-
tional and independent reading levels of the
balance of the pupils.

+ Certainly, a secyre teacher \mth some
experience or one whd has investigated .
individualized reading and visited indivi-
dualized classrooms might desire t6 change
over all at once. This is certainly a possibility.

" A rationale for beginning with the most
advanced students can include the fact that
usually these students might be the riost
independent youngsters in/the class. On the
other hand, by individualizing the slowest
students at the start, you ara probably going to
give more personalized attention to those who
have the greatest need. However you wish to
start, get goingl Eventually you will be




administering the personalized attention thay
most of the students need.

There are probably a muititude of
questions each and every teacher will have. For

_ further information, consult the inclusions in

the bibliography, visit classrooms where .

Ad
- 2

" individualized reading programs have been

started or are already well under way, and
discuss your questions-with reading teachers,
reading supervisors, and ‘yo’ul; own colleagues.
Many of you'will share the same frustrations. -
Together, you can solve many problems.

v
°
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HOW CAN | EVALUATE?

Evaluation is a.hecessity in‘any educational
endeavor. Both the effectiveness of the
program and the growth of the student should
be evaluated. This will afford the teacheg an
opportunity to view growth in relationship to
the individyal child as well as the program in
general.

STUDENT GROWTH )

Our students today face a far different
world than students of the past. ECucation has
changed from being purely “book learning” to
learning through various modalities. It is most
important for aducators today to realize that
the aim of reading instruction reaches further
than just teaching children to read. Developing
a joy of reading and assisting students in
developing a lifetime process of enjoyment are
aims which must be incorporated into the
reading‘program. If these are components, then
they, toc, must be evaluated.

- Inevaluating pupil progress, both objective
and subjective judgments must be made. This
will give teachers evidence to support growth
by pupils. Vocabulary development, compre-
hension, rate and study skills are.areas which
may be measured objectively. Both formal and
informal testing techniques may be used to
assess progress. Standardized tests, usually
administered pnce a year, may be used by
viewing present progress in relationship to
historical progress. This should-not be used as
the only evaluative tool, however. Since
evaluation should be continuai, teachers must
make use of other evaluatiye means throughout

¢

the school year. Thus, standardized tests are
only a small part of the total objective

- evaluation process. Teacher-made tests or other

informal tests will add to the total objective
view. Objective judgments may be made during
a conference or small group activities.

Subjective evaluation is necessary to make
the,true picture of growth cornplete.

Donald E. Carline! lists the following areas
which are d: “ficult to measure but must be part
of the total evaluation process:

1. development of a positive attitude in
reading

2. fostering interest in reading

3. development of new areas of interest

Al

29

<




-~

4. realization that reading is the heart,of
tha curriculum _

5. seiectivity of taste, discrimination and
judgrent A

6. ability to discuss what has-been read

7. free reading outside the classroom

8. new thinking patterns

9. greater sense of personal responsibility

10. self-pride. |

Dr. Carline further states that growth in
these areas cen be observed and evaluated
through: ’

1. the kinds of books chosen.by each
child over a period of time

2. records based on observation and on
individusl conferences

3. creative writing which has been
stimulated by reading .

* 4, oral and written reports '

5. evidence of creative productivity .
resulting from reading, such as painting,
drawing, puppetry, diorama, experi-

-ments, and homemade projects” *

8. use of vocabulary

7. sense of humor, both subtle and general

8. use of all reference materials for
research topics of interest

9. activities out of school which may have
resuited from reading .

10. reaction to reading and reporting made

by others, including the teacher.

No one_ can deny that children need basic
reading skills; however, if these skills are”
developed and the students find little or no’
snjoymant in reading, what really has been

_ accomplished? Students, who find reading

30
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exciting as well as possessing the knowledge of

how to read,” are true readers who will
pursue reading activities as part of everyday
life. $y
PROGRAM EFFECTIVENESS

In evaluating individualized reading, the
teacher must realize her responspility in the
totsgrogram. Her main task is to assist each-
student in developing his highest reading

. potential, Resuits of cognitive skiil growth may

not be widened immediately; however, the
. affective domain of reading instruction should
show observable growth, .
It is important for the teacher to return to
the original reasons for beginning the program
which are listed in the first section. Only
through reaffirming those convictions in light

of the observed growth will the teacher be able -

to truly evaluate her program. '

Dr. Carline? concludes his articie on
program evaluation ii7 this manner: “The
concept of evaluation in individualized réading

- is avery critical one. To undersiand and apply

it is no easy task. One must first understand
the true purpose and need fer individualizing a
reading program before one becomes percep-
tive about the process of evaluation. Good |
teaching of reading is founded upon the
reading process and how it is developed. The
understanding of the process of learning:is
based essentially upon the developmental

- “characteristics of growth and maturity within
each child. Such insight leads to the discovery
of flexible teaching procedures.which permit
individualized reading. Teaching activities
without such a basis may be fruitless.”

o
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Perhaps after being involved in an
individualized reading program, you will find
yourself saying what teachers of individualized
reading have been heard to say:

“Never have | worked so hard and had
more fun in watching my children blossom
into productive readers who thoroughly
enjoy reading.”

_Foki

! Donald E. Carline, The Individualized Read-
ing Program: A Guide for Classroom Teaching,
Eleventh Annual Convention International
Reading Association, Proceedings 1966, ’
Volume 1, Part 3, Chapter 7, pp 44-49, Chap-
ter 8, pp 50-56.
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APPENDIX A
SAMPLE  Student planning sheet

- To be completed by student
I : "A -

T STUDENT PLANNING SHEET KK -

-~ ' .
NAME Y thtt Maloney) -

‘ N
' WEEK OF (Jan 610}

Presant book or story being read. {Pipm Gots on Board)

JFhings 1o do this v.eel/ '

-
A -

Londsy {Read “Pipps.”” activity table weth word
. game. ) )
4
Tuewday (Work on drctienary with new words from
, “Pipp1 ' Read short stories froon magazine
rack. )
4 z
Wednesday  {Confereras with tsacher, finich “Pipps )

Thursday v {Select tew book }‘

4

. -~
o ~a




APPENDIX o

4

SAMPLE Student record card,
. ) Deavelop with student end weacner ss a cooperative conférence
effort. Student keeps and uses card for future planning,

. STUDENT-RECORD CARD

NAME ’ thit Ma‘!cnw}) DATE  (Jan 8)
WHAT | AM READING NOW ”
{Pippt Goes on Board)
HOW WELL DID YOU READ TODAY?
{Yous read very wiell }
0O | NEED A SKILL GROUP?

gYers ~ homonyms)
{next Tuesday) £

. ' NEXT CONFERENCE: (When you with)

E WORK | NEED TO DO.

i {1 Read 1038 {nend. Ve et
|

2 Pind words which wound auke {sheat)
but mean different things.
3  Pretend | am Pipps and write & story ),




. APPENDIX.C

SAMPLE  Teachar Recard ang Prohile Sheat

An aceumulative {de Lept on each student

- p——

¥
f STUDENT
*.L_ INSTRUCTIONAL LEVEL R

|
: NTERESTS i
4
; DIAGNOSED WEAKNESSES ,
i :
: CONFERENCE DATE

' -
; GENE RAL COMMENTS g »
X oral reading | i ;
f gmardl comprehensioe : §
? ¥ed NILEMNG ‘ ; ‘ ‘
' . ; o .
f WORD RECOGNITION SRILLS | § o
i € % i i f ’
: ! { t :
? i | ! i

b S
| Lo |
! COMPREHENSION _KILLS o ! i
| S b ~
i oo by e
% ‘ I B
S VU VD S U S S

. 3




SAMPLE

' A

e

APPENDIX D

Teacher Conference Sheot

STUDENT

WHAT WE DID TODAY.
WEAKNESSES
\MPROVEMENTS

THINGS TQ BE WORKED ON.

J— C e —— e v




